complementing schoolin terms oftime and content.In most cases,the LtC is located in the school building,which enhances the possibilities forcollaboration between leisure time teachers (LtTs)and teachers with othereducationalbackgrounds.The majority ofLtTs carry outtheirwork notonly in the LtC,butthey are also engaged in preschoolclass and schoolactivities.Employmentin an LtC requires a qualification as an LtT,butdue to the difficulty recruiting staffwith such educationalbackground, the workforce is quite diverse and not all LtTs hold higher education qualifications or education directed towardsworking with children (Skolverket,2017) .The aim ofthisarticle isto gain knowledge ofLtTs' reflections on their work with documentation.The following two questions are asked:
i How do LtTs approach demands for documentation in relation to LtC aspects and activities? ii Which challenges do they describe due to these demands?
Qu a lity in e d u c a tio n a l s e ttin g s European politics on education and welfare have changed rapidly,highlighting virtues such as selfresponsibility,participation and freedom of choice. State intervention in childhood is not a new phenomenon,but in times of neoliberalism,holding keywords such as decentralisation,efficiency and flexibility,'the state intervenes in a binding way in the making of a "good" childhood and a "good" parenthood' (Strandell,2013 ,p.270) .The dominantdiscussion on early childhood generates questions regarding how to measure quality,which criteria the measurement require and how to attain the goals set. Such questions are viewed as a call for standardization, predictability and control.According Dahlberg,Moss,and Pence (2011) the avoidance ofvariousperspectivesand diversity imply a wish for a pure and well-organized world without confusion and complications.The authors state thatthe quality conceptis widely used,butseldom defined,making the conceptmeaningless.Nonetheless,the concepthas had such an impactthatitcan hardly be questioned.'Mostly,it is taken for granted that there is something -objective,realand knowable -that is called quality' (Dahlberg etal. ,2011,p.6,author'stranslation) .Still,the authorsstrongly recommend documentation asa toolfordeveloping educationalsettings.They claim that'instead ofrelying on some standardized quality measure,as in the quality discourse,documentation makes itpossible forus to take responsibility for creating our own meaning and reach a conclusion of what is happening by ourselves' (Dahlberg et al. , 2011, p. 217, author's translation) . In a similar way, Lenz Taguchi (2012) argues that pedagogicaldocumentation can be used in order to understand documentation as something that make practice materialto us,which might enhance staff's engagement in practice even more. Thereby,staffin educationalsettings are provided an opportunity to be more involved in practice
The neoliberaltendencies in education and the focus on standards formeasurementand learning outcomes impacts the field ofearly childhood education and care (ECEC)in various ways.While the standardized ECEC services that have characterised recent policies in many countries might be viewed as an ideal goal for safeguarding all children's rights to high quality settings,they might also be viewed as problematic because ofthe difficulty involved in transferring 'best practice' from one context to another (Karila, 2012) . During the last decade, ECEC has been an educational setting ofimportance on the policy agenda,but often 'relegated to the "readiness for school" role' (Moss,2010,p.8) . Van Laere,Peeters,and Vandenbroeck (2012,p.227) stressed the 'schoolification' thataffects policies and practices within the field,implying a notion ofECEC asmerely preparation for compulsory schooling and its didactics.To ensure thatyoung children acquire literacy,numeracy and scientific skills,standardized measurements have been adopted and used to evaluate children's performances.Otherfeatures ofschoolification are actualised by Loyd and Penn (2014) ,who argued that the possibility for children in the United Kingdom to enter primary schoolat the age offour -one year earlier than usual-that was introduced in 2011 mirrors a lack of acknowledgement from the government of the value of ECEC. This development has met severe criticism because of the neglect of social, affective and physical aspects of children's learning and development that the emphasis on language and cognitive skills implies.The caring dimension in ECEC settings tend to be moved to the background and thus affects the holistic notion ofchildren (Van Laere,Vandenbroeck,Roets and Peeters,2014) .As Lolich and Lynch (2017) stated:Managerialprinciples originated in a commercialcontext focus outputand profitwhich 'are often antitheticalto the caring thatis at the heart of good education' (p. 117). Urban (2014) confirmed that the predominantly Englishlanguage research literature on ECE often directs interesttowards a narrow conceptualisation ofeducation in terms offormalised learning atthe expense ofaspects ofcare and the link between these two aspects ofpractice.The described tendencies have resulted in significantchanges to notions of professionalism within this field.In some countries centrally specified professionalstandards have been formulated,which Hordern (2016) claimed might be used to discipline practice.However,in the context of United States afterschool programmes, Huang, La Torre Mantrundola, and Leon (2014) stressed the need 'for a checklist strategy in assessing [afterschool programmes] to meet quality-based standards ' (p.20) .They claimed that despite the identification of quality-based indicators,'the research community stilllacks a concrete and easily accessible system that can be provided to the afterschoolprogrammes forthe purpose ofself-improvement' (Huang etal. ,2014,p.39) .
The Swedish context
Similar to the Swedish preschool,LtCs should not evaluate the individual's performances but they should assess the quality of the educational settings. However, the governing principles of the school,which comprise these educational settings,require results to be presented in relation to national goals and demands on systematic quality work. The schools are supervised by the Schools Inspectorate which has the power to use two main sanctions -rewards and penalties -in case schools failto fulfilthe demands set.These sanctions can be financial,legaland/orreputational and relate to individuals,units within an organisation or the entire organisation (Johansson,2016) . The NationalAgency for Education's (Skolverket,2015) support materialon quality work in practice isstructured to mirrorthe processofsuch work and isdivided into the following phases:Where do we stand today? Where are we heading? How shallwe do? and How did it turn out? It is stressed that before commencing any developmentwork,knowledge needsto be gained on the needs,challenges and problem areas.This knowledge needs to be puttowards the localgoalsin relation to the national goals and the demands formulated in the Education Act(SFS,2010: 800)and the curriculum (Skolverket,2016) .Further,the results should be connected to conditions,work processes and the organisation of the education. The National Agency for Education maintains that all effective work of development starts with a complete description of the present situation.To anchor and meet the pupils' and the educationalsetting's needs,a consensus regarding the presentsituation is essential. Follow-up results and goalachievement require thatinformation has to be collected and compiled. The description ofthe presentsituation comprises 'pupilresults ofboth quantitative and qualitative character' and 'documentation on goalachievement regarding the overallgoals in the curriculum, how the education is organised,which working methods thatare used and approaches and learning climate' (Skolverket,2015,p. 9,author's translation).The Education Act (SFS,2010: 800) stipulates that allphases in the systematic quality work shallbe documented.In preschools,pedagogicaldocumentation is used as a basis in the systematic quality work, (Vallberg Roth,2012) and as a toolaiming at creating a communicative practice,holding a crucialrole in a discourse ofmeaning-making (Dahlberg etal. ,2011) .Drawing from their study on systematic quality work in preschools, Sheridan,Williams,and Sandberg (2013) noted that the documentation in preschoolhas changed as result of changing societalintentions and governmentpolicy.Owing to an enhanced awareness ofthe intentions ofthe curriculum,the preschoolteachers have developed approaches thathave enabled them to not only describe the activities carried out but also describe the children's learning in relation to curriculum objectives.However,although the staffshould not evaluate the children's learning outcomes,some preschoolteachers discuss the objectives they need to attain.Viewing documentation to recognize and confirm their competence as professionals supports Löfgren's (2017)study,which shows how preschool teachers consider themselves more professional when working with documentation.However,the study also stresses the ambiguities concerning increased documentation in preschool,which more specifically is an issue about what the preschoolteachers should document and how this work should be carried out (Löfgren,2017) .While systematic quality work primarily connects to formalschoolknowledge,LtCs rather associate it with sociallearning. Lager's (2015) study on systematic quality work in LtCs reveals tension between the individual and the group. While planning and carrying out activities, the LtTs have an individualistic perspective; however,in their documentation and evaluations,they reconstruct a social pedagogicaltradition based on LtC group activities. According to Lager (2015) , this pattern makes visible the tension between a structuring and controlling quality discourse and a socialpedagogicaldiscourse with a focus on developing quality. Tensions also emerge in Hjalmarsson's (2013) study, showing LtTs' ambiguous notions related to aspects of voluntariness and governance in the LtC activities.The LtTs seem to navigate between encouraging the children's initiatives while conferring with each other about the suitability of certain activities in which the children engage.The LtTs struggle to describe how activities such as drawing and painting meet the LtC's complementary function in relation to schooland how these activities enhance theirpossibilities ofreaching the goal.Questions Hjalmarsson raised concern which activities can be noted in reportson LtC quality and whethera gap mightexistbetween the activities thatactually take place and the activities reported.This discussion relates to the unique position ofLtCs in schooland the LtTs' efforts ofhandling a -to some extentperceived subordinate position in the groups of colleagues,a position that LtTs both confirm and resist (Hjalmarsson and Löfdahl Hultman, 2015) . Similar patterns occur in Hjalmarsson, Löfdahl Hultman,and Warin's (2017) study,indicating that LtTs take up various positions when navigating between aspects and tasks in work that connect to external auditing and internal valuation. In diary notes written by LtTs, ethics of care emerge as crucial to their everyday practices, while other LtTs' verbal accounts challenge the notion of ethics of care as fundamental to the LtC quality,emphasising neoliberalpolitics and policies.
T h e o r e tic a l s tr a n d s This article is positioned within a critique ofneo-liberalinfluences in education and draws on education policy theory. Ball(2003) claimed that the new governance of the public sector has staked outneoliberaltendencies,which implies thatwhile focusing on quantitative,measurable outcomes, soft elements tend to be moved to the background.The concept quality,which is strongly manifested in this discussion,emanates from a philosophicalparadigm and from the political-economic regime neoliberalism. 'For "quality", being about "human technologies" that can assure high returns on socialinvestment,ispartofneo-liberalism'sinstrumental,calculative and economic rationality' (Moss,2016,p.12) .Measurements and rankings create individuals thatfitinto the governance system, making them and their work organisations accessible for inspection. Such setup places demands of performance on the individuals, which Ball (2006) described as 'a technology, a culture and a mode of regulation' (p.692).Performances conducted by individuals or organisation function as a measure of productivity or 'quality'.Drawing from this reasoning,the LtTs are both policy subjects and policy actors, when enacting policy ideas through their actions, talk and writing (Braun,Ball,Maguire and Hoskins,2011) .Such perspectives include a notion that the LtTs are positioned differently, and position themselves in various ways, in relation to policy Hoskins,2011).Ball(2006) stated that while some would argue that demands on increased visibility ofindividuals and organisations mightlead to a more transparentand understandable society,he suggested that this would encourage the creation of a sort of virtualimage. These fabrications that individuals and organisations create 'are selections among various possible representations -or versions -of the organization and person' (Ball,2006,p.96 ).The purpose is notto provide truthfulversions ofindividuals ororganisations,buteffective ones.Demands on performativity chafes against authenticity and commitment,and might in that sense be considered an act of creating plasticity.In a similar manner, Wrenn (2015) reasoned about the conflict between demands on individuals to be accountable and the individual's responsibility towards others.She argued that self-interested and atomistic individuals that put their own agendas first, erode the basis for collectivism (Wrenn,2015) .The neoliberal'ethics of self-interest' risk to '[c]rowds out an ethic ofcare' (Wrenn and Waller,2017,p.499) ,which is fundamentalto ECEC settings.
T h e e mp ir ic a l d a ta
During one school-year,207 persons working in LtCs,representing 14 municipalities within a certain geographicalregion in Sweden,were involved in a continuing professionaldevelopmentcourse.The goalwas that staff in LtCs would develop and deepen their knowledge on LtC pedagogy and its importance for pupils' learning and development.The aim was that the staff would meet,reflect upon and critically discuss various aspects of the LtC's tasks based on the research presented to develop certain aspects of the LtC context.The course was a cooperation between the Regional Centre forDevelopment(Regionaltutvecklingscentrum,RUC)atthe localuniversity and collaborative municipalities in the region.
The course comprised three main elements:(1)gatheringsatthe university,where the participants attended lectures on topics ofrelevance to theirprofession and work;(2)practicalwork in groups at the LtTs' localLtCs on a certain activity ortask on a certain theme formulated by the lecturer;and (3) gatherings atthe university forthe LtTs holding group leaderpositions forleading the discussions.In some municipalities,groups ofLtTs were organised within the schools,whereas othermunicipalities chose to setgroups ofLtTs working in differentLtCs.Allofthe groups were led by an LtT elected by the schoolhead.The leader's task was to setthe rules forthe discussion,focusing mainly on creating curiosity forothers' reflections,encouraging the use ofvarious perspectives,allowing allparticipants' opportunities to speak,reflecting on patterns emerging through the discussions and documenting the processes. The only instructions in relation to the documentation asked the LtTs to provide written accounts that would be understandable for others.An emaillist was provided for leaders to share documentation with other groups. The group leaders met at the university four times during the course to practice various structured methods of discussion to strengthen their role as leaders of discussion in the groups at their localsetting.As project leader,Iheld a lecture and followed the entire process by participating in the lectures and gatherings with the group leaders, and Iread and reflected upon their documentation.
The empiricaldata consistofdocumentation from 22 groupsrepresenting 11 ofthe 14 municipalities involved.The documentation embraces the groups' reflections on which aspects and activities ofthe LtC are presentin the LtC's localdocumentthey created and how these aspects and activities relate to pedagogy and care.The analysis process followed Thornberg and Forslund Fyrkedal's (2009) guidance for coding,which means that categories were drawn from the content of the empiricaldata based on which categorieswere mostfrequentin the LtT'swritten reflectionsthatactualised systematic quality work.The following categoriesresulted:goalattendance,effortsforvisibility,measurementand evaluation,work with documentation,lack ofmeasure methods suitable to LtC aspects and activities.
Allgroups were given the opportunity to participate in the research on aspects ofLtCs and LtTs by approving the use oftheirdocumentation forresearch purposes.The LtTs were informed thatparticipation was voluntary and that they could withdraw from the study at any time without giving a reason.The LtTs were also informed that their identities and the names ofthe schools and municipalities would notbe shared in any presentation ofthe research results.Allthe groups gave theirpermission to use their documentation. With the purpose to safeguard their anonymity, in the presentation ofthe results the groups are denominated with the letters A to V.
L tT s o n wo r k in g with d o c u me n ta tio n
This section presents the results ofthe study starting with the firstresearch question concerning how the LtTs approach the demands for documentation in relation to LtC aspects and activities.
Thereafter, the second research question regarding the challenges they describe due to these demands is discussed.Quotations from the group's written reflections are presented in italics.
Ap p r o a c h e s to d e ma n d s fo r d o c u me n ta tio n
Most of the groups created LtC-related documentation. However, one of the group's (S) written reflections were of such a nature that it was impossible to determine their approaches to the demands for documentation,and have for that reason been left out ofthe discussion.
The efforts to make visible the LtC activities and aspects thatmanifested in the texts from several groups:We are good at making visible thematic work, outdoor activities, sports and play using picture documentation and information to parents on a regularbasis (T).Group G reports thattheirwork has been documented, evaluated and made visible to our politicians and ourselves. The increased demands on documenting,making visible and relating the aspects and activities to the goals formulated in the curriculum are mirrored in the empiricaldata.Severalgroups pay attention to their planning and evaluation work in relation to the overarching goals of the LtC.According to group A,their LtCrelated documentation comprises planning and evaluation of our guiding principles and goals,while group D states thattheirvisible documentation is mainly the evaluation that connects to the curriculum.Textfrom other groups include Our documentation is based on evaluations of our goals (O),It is obvious in the documents that we connect to the policy documents (L)and The report on quality, including the LtC goals and how we work to reach these goals, is our main documentation (C).To enhance equity,the LtCs in the municipality within which group F works use a common form for the work plan, the monthly reports and the quality report.Group H stresses thattheirlocal pedagogical planning is grounded in our policy documents, the Education Act, the curriculum and The Convention of the Right of the Child. In our document, we have emphasised recurrent activitieswhich are the backbone of the LtC. We have connected the document to the goals and the central content of the policy documents.According to these LtTs,documentation is important when making the LtCvisible to ourselves, our colleagues, the parents and the local authority.Forgroup K,the Schools Inspectorate's critique on the systematic quality work in the LtCs in their specific municipality led to carrying out a goal document including planning for the school year with specified periods for documentation.Other LtTs emphasise that the work with documentation enables them to involve possibilities that afterwards highlight occurrences and situations (A).
The LtTs use various methods to meetthe demands by showing the LtC aspects and activities to others.Some groups apply approaches thatare common in this educationalsetting,such as parent meetingsto reach the parentsand possibilitiesfor describing thework carried out in the LtC. We make the LtCvisible by talking about it and showing pictures. Every week, we give the parents written information to describe what we do in the LtC. We have drop-in coffee for parents when the children show what they do at the LtC. Sometimes we have organised exhibitions on different projects (C).Others use electronic and virtualsources as a Facebook page and text messages with photos to parents to show what their children have experienced (V).Some LtTs think in new lines entirely: Our suggestion is to make visible and document our work in the cloakroom in a conspicuous way (R).According to group J,the efforts of using documentation to make LtC aspects and activities visible have had a good effectin terms ofa strengthened professional role (M)and increased status. Now we are a natural part of school and the group of staff. C h a lle n g e s in th e wo r k with d o c u me n ta tio n Severalgroups ofLtTs reflectupon challenges in theirwork with documentation:We have alwayshad a hard time describing our activities, what we do and why (J).Similarly,other groups stressed that to them,documentation and evaluation is an area of improvement (G)and that they their goal is to get better at documenting and following-up on activitiescarried out (I).Corresponding reflections on documentation emanate from group P,which reports thatthey are good at planning and deciding what to do, but seldom do we take time to discuss, reflect upon and evaluate the activities.The difficulties might be because the LtTs' professionalcompetence and pedagogicalconsiderations in everyday practice are notevidentto others:It ishard to make visible the work we do. Sometimesit might be understood as usjust ' hanging around'when we actually observe an ongoing conflict and provide space for the children to solve it by themselves (M).Group Isuggests thatdue to the lack of goals to attain in LtCs, this setting has been kept in the background. Hopefully, we will be able to create measuring instruments to make visible LtC content that is not currently present in the documentation. Likewise, group N reflected upon the lack of good measurement methods in the work with making the LtC aspects and activities visible in the localdocuments.Especially the pupil' s social development is hard to ' measure' ,Group Q states.
Some groups highlight that they conduct various documentation, some of which are directed towards school heads and the municipality, such as reports on quality, yearly plans, statistics on the pupil' s attendance and documents provided in case of an accident. Yet, we lack feedback on our documentation from school heads. The documents we write are seldom followed-up (B).Aspects offeedback are also evidentin group B's reflections,which describe thatonce a yearthey send questionnaires to the pupils to gain knowledge on their comfort and security at the LtC. We would like to give the parents some feedback and a compilation of the results to make them visible.Others have noted that they do not lift themselves in the documents,and for thatreason,they are anxious to make visible our professionalism,which requires improved skills for observing each other (E).
Otherchallenges raised by the LtTs relate to their notions ofthe meaning ofthe documentation work.Group D mightbe considered to implicitly resistworking with documentation when questioning for whom do we document? What is the purpose? Such resistance also occurs in reflections from group U:Of course, it is not at all fun to sit down and note that we have no documentation to work with … .We have had to search with a magnifier to find documentation that has actually been conducted. Although all LtCs are required to conduct documentation,this group has not done that. Nevertheless,their reflections show their willingness to fulfil these requirements:Now we have a golden opportunity to come to an agreement about how to document. Shall we document everything that happens or shall we hold some things back? What is reasonable to manage? How can we make the documentation work equally for the whole school? How can we unite so many contending wills in a unified effort?
C o n c lu s io n a n d d is c u s s io n
The LtTs show an awareness ofhow the demands fordocumentation enhance LtC quality when they relate and referto the policy documents.In line with Ball's (2006) argumentation,the LtTs seem to be in agreement with demands on increased performativity and visibility of individuals and organisations.Mostgroups seemed to relate to the notion ofquality as something objective and real (Dahlberg et al. ,2011) .They did not question the emphasis on measurement,but rather expressed their need for suitable methods ofmeasurement.To use the reasoning from Braun et al.(2011) ,the LtTs might be viewed as trying to interpret the demands on systematic quality work expressed in the policy documents,while simultaneously relating these demands to the conditions at the localLtC, which actualize the process aspect.Further,similar to the preschool teachers in Sheridan et al. 's (2013) study,the LtTs seem to have moved from merely conducting descriptions of the activities offered to connecting these with the goals. Sheridan etal.(2013) and Löfgren (2017) found thatpreschoolteachers considerthatworking with documentation improves theirprofessionalism.Drawing from the LtTs' reflections,itisnotpossible to claim thatthey view documentation asa way to improve theirprofessionalskills;however,severalgroups emphasised thatthis work had a positive impacton the status oftheir profession and on how colleagues with other educationalbackgrounds view the LtT's role. It seems as if the documentation work per se, not the aspects and activities the LtTs carry out and document, have contributed to this change. To use Ball's (2006) argumentation, these LtTs seem to have presented fabrications -versions of themselves -and the LtCs that have been effective in helping them move towards gaining equalstatus with othergroups ofteachers in school.In thatsense,the documentation work can be interpreted as a conscious means ofresisting the lower-ranking position discussed by Hjalmarsson etal.(2015) .One mightwonderwhich potential versions ofthe LtTs and LtCs were deserted.
Only one ofthe 22 groups explicitly took a scepticalapproach towards working with documentation.To use the reasoning from Balletal.(2011),these LtTs positioned themselves evidently differentto policy compared to the othergroups.According to Braun etal.(2011) ,policy enactmentneeds to be understood in relation to situated,professional,materialand externalcontexts.Withouthaving detailed information aboutthe LtCs,theirlocales,histories,values,teachercommitments and experiences,budgetand degree ofsupportfrom localauthorities and otheraspectsofimportance,itwould be fairto assume thatthese circumstances differ.According to Lolich and Lynch (2017) ,claiming the distortedness by applying managerialprinciples thatfocus outputand profitin care-orientated contexts, the LtTs might have difficulty measuring some of their care-orientated work and the professional considerations included. This difficulty actualises the tension between a controlling discourse of quality and a social pedagogical discourse (Lager, 2015) , and the LtTs' navigation between tasks that connect to internal valuation and external estimation (Hjalmarsson et al. , 2017) .Further,one could argue thatthe demands forworking with documentation mirrorthe schoolification of ECEC settings (e. g. Urban, 2014; Van Laere et al. , 2012) due to the evident focus on measurement and evaluation. The article holds a critical perspective towards the neoliberal tendencies in educationalsettings in general,and in ECEC settings more specifically.Such perspectives wish only the best possible conditions for pupils' learning and development and the most optimal conditions for allteachers to develop their professionalskills in different aspects.Documentation work mightbe useful-to use the NationalAgency forEducation's (2015)words -to gain knowledge on the present situation and from there take a point of departure in developing the educational setting.However,itis also essentialto startdiscussing meanings of'quality' and whateffectsystematic quality work has on views ofdesired and valued activities,content and professionalskills.
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